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I* Intr QdijGt ion 



' ,i ' In 1967, Harvard UnivRrs it V published. The Foreign Ija'nquaq/e 
Attaxnniente of ^anquaqe Maiors In the Senior Year by Dr * Jahri/ 
B, Carroll rvlaadlng Ameri Jari psychom The report / 

assaasee - foreign language! proficiancy of United ^States college 
seniors majoring in for6igti language^* After identifying /fadtors 

\ ' , ■ "" , ^- ■ ^ ' \ '- \ ^ ■ , ■■ ■■ ■■./ ■ ••■ 

asTOciated with language aGhiavement, Carroll auggastad imprbve*^ 
ments in ^erican foreign language taaching* The factoids ha 

. ■ ■ ■ ■ ' ' ''-.^ j ■ ■ ■ ■ ^ ^ ^ : / . . ■ 

iaolated are also relevant |to Peace Corpa language trainingr hia 
-kuggsationa-reflect favorably- on its -qu ^-/i-— ^- - 



Th,e target population for Carroll's research was all French, ; 

Spaniah# Italian, German,, and Russian, ma jora graduating in 1965 ' 

from i inatitutiona offering B. A.s in foreign languages* From^ 
^771 such 'institutions, a aample of 192 waa invited to participate, 

Because only 146 responded^ an additioriaL lOl were randomly 
. select ©a. - Of this 293 total, ^203^ (69.' 396) finally agreed: They ' * 
* included 334 departments; 769 sub^departments. Public and priypte 
, inatituti/ons differed little in response rate, bujt more larger 

inatitutiohs agreed to participatei ' The extent to;which this . 

trend may" have biased tha sample caftnot be aetermined. 
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. /: 1 ..At.^hese 203 ingti^^^^ students (U.S. Office of 

Eflueation'; figuScea) were available . for 'testing^ but- student , 
response rate was ; only .51.4%. in all schools , better student 
(as;measurad^by grad# point' avferage) volunteered to be tested 
TO detMmine seripuprtegs ol this biasi Gerrpll ©tud4;ed eo£-^ 
ralatj^ona batwean Modern Language ABsociation teat scores and grad 
for tastfd .^tudenta. CorrelatiQns were positive (batwaari 2? \ 
and *^55). /He concluded, however, that amount of bias dufe^to 
atiadent non-response waa lnsufficien to justi:^ any g^ayal , ; 
,^9rre^^^iQ^M national norms from thk stufdy cquJ^cTibe * 

cdrredted by lower in#\i^^ skill acp^s one Jpoiht* . . ■ 

: Bu t the correct ion procedure depenged^ on^ cprrelatiOM^^ 



skill te'at scores and foreign language grade point averages* 

Catroll cautioned thi^t college gradee* ^'notoriously unreliable- - 

\. - ' ^ \ . ; ; ■ ^ : / — ■ / . ^ / ^ ^ 

and Subject to shifting stan^arfls') do ngt necessarily r^ilact : 
the ^reign language qompi^tance pre^umab sjcili * 

teS;ts. Grades iji foreign language litartu^e ctoursefe^may* reflect i . 
- sensi^tivity to littraturer - 



* ' ^ . \ general; ability to write criti^l- essays: 

study effort ; V ; ' ^. ; ^ , ^ 
' ■ , /^ability to ingress *tWe ins tiructor. ' ' , / 

If gradeipoinS averages had correlated more highly than^ they dt4 
with MLa skill scores, corrections ^^tudent nSi-^pponsp ' - 
would ha^e been greater. . 5 ^ ^ • ^ 



, AStir axtracting 58 undejjclassman (2. 0%) and^ 3^ graduatas v 
(1.296) Carroll had a legitimate sample of 2;'787 eollega Beniorsi^ 
< " ' ^^^^<. /P^^nch ^ 1, 270 German 413 y 

'-^Spanish 96B ^ ' -Russian 105* 
/ : Italian 28 . • • - 

, total humber—ll^ SZt—ot i^ranch; 

SpanisHt ICt^^lltn, ' Garmah, and Ftussian. ma^jors (class of . 1965). 



Carroll's inaasiir as war a: 

. Thie MLA Foreign Languajre Proficianey Teets (Form A) s 
" _ . Iiistaning# Spanking, Reading, and Writing; 

^ ' ■ : ■ ■ ■ 

The Modarn^^anguaga Aptitude Teat/. Sactions III-V; 
Queati^miaira for Foreign Language Majors ^ 
" Q^^tlonnaira 



i 



. ^/^^ chairman. \ ' ' . ' - • ^ ./ ■ 'V . ' 

2, B|B7 students had scores on all J^A skill 'teste and\pnly 
.2,534 : took the ^OiAT* 2/3B9 had saoreg on ioth. * ; 
; -Most analy^^^3,n the study util^ only "regular " case^ 
f2,.604) , i.e. ^thosa who weret * ^ . 

^ native speakers oi English; / ^ \ * 

'*ti ^ _ ■ . ' . , . . ^ _ : ■ ■ ^ . : , 

piroducts of the ndrmal^aridan'adueationaj. sequence; 
; ^ , 'not residents ^abroad for mora than one vearT^''^ . - - ^. 

* ' ■ : , - ■ . ■ . ■ ^ ■ ■ ^ , ^ ^ ■ 

. s . » = ^ V ;;■ ■ * ^ ; ■ • ■ * * ' ^. . ■ •■ ^ . , . 

^ = . i not trained in Intensive courses t(Arm^d Forces) . , 



■ fl^ actual total, 2i784,ana cited total, 2^787, 

is':, in .Carroll *s\ report. ■ ^ r ' ' " • /.//.r = 



11-. FSI Subjective and MLA Objgckve Tests - , , , \ ^ . ' - - | 



In sprang .and Summer 1965^ an ancillary study with\eel 
foreign language taache^s enrollfed in mEh inetitutionb "esta- 
blished^ FSI^MIA eguivalencegp These eguivalencfes were eq^ta-- 

' bliphed because MLA percentilejrariks and standard seorea'only 
indicate. language competenae yelative to that of peers* For 

^ exanqp^e, a student 's languagy^^^ is rated thus i , Hej speajcs 

French better than ?596, and ^ors of American college 

students.* Except for the range of cpi^etenee of the r^erence 
group than can be. guessed/ a percentile rarfc does not reveal 
an .individual ^3 prof Iciency in a foreign language. Further, 

of a group of EnglJ^sh /speakers in Korean Lb vastly different 



li^roup competence is relative to language difficulty^ Proficiently 



.. from its. prof iciency/ in Spanish^ By contrast . FSI .ratings deSine 



for 4Pdividuals meaningful pro*ficiency .itfvels that are absolute 

" • . • / ' ■ = ■ , ■ ' ■ *- . ' . 

for aUl languages* ' ' ^ ^ .V ' 

■ ■ ■• ' ft , . ■ - ' . \ " 

, / The ''equivalency groups were representative of the 

■( " ' • » ' ■ ^ . ■. . ■ 1 . ' , ^ ^ 

gfoOps tpstpa in the national college senior study, .Corr^latibns 
between FSI ratings and corresponding MLA ^scores were high^^ from 

9' ' " "... ' ■- '■ 

^69 to *90*^ FSI Jpeaking ratings^ equal Listening and Speaking ' 
scores on MLA cooperative testS y PS^ Reading ratings equal' the ' 
Reading and V^iting scores. * * ■ = ' 



. \ • , •■ ■ ■ ■ 
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.' ^^^^ ; fes;tablished disclosed that , 

MIA tests^ though tflutefl as ^dva^ed> €ail to^^^d^ ' '' 

aipong really sophisticated proficient Revels. T Further/ r ^ 

: ■ "Thera, is no guarantee thlfi MLA tests ^re sufficiently re- - ; 
vliable arid valid to identify native ipeakers with certainty. " 



lip- Reading tests/measure up to an R--4+^n French and 

V ; % / / M ■ \ ' ^ \ V . ^ 

V^RuBsian* In\ Spanish, there' is not , enough '^loor'' f Or 
Aow ability readers • , i 



2^ , Speaking tests^,. measure up to an in; German 

- and French. ^ \ \ ^ . f ' 

3. MLA Listening tests in- all languagea are inadequate 

' ■ - ■ ■ . \ \/,; ■ , . \ _ 'X ■ ■ " - ^ "■ - 

and fail to cover the FSI scalej yet* Listening testi 



1 « 



are the most ^alid measures of language , competence* 
and iconversely , the most predictable criteria measures* 
. .Listening tests only measure up -to an S^3V in French 

and Russian; in Spanish; and 8^4+ in German. 

.The French Listening test does nbt provide enough 
■ "floor" for low ability students* ^ . \ , 

* These limitations may have clouded achisVement results* For 
exaiiiple, a nuntoer of students- exceeded t^e, S^3 level. If the 
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M^A test had .Jbeen- difficult enough -many- of the itudents between 
S-3 and S- 3+ might have' had, higher, FSI scores. ' ' 

• General Equivalences yere al^o established wi^h' the Meyer's-. 
^Melton'gcale (1&64): A i 

Good* • ' J 



Speaking 
Reading 



^ Superior . 

s-4, 



S-2, S-3 



S-4 



Minimal 
S-1+ 

S~l, S-2 
S-l+,S-2 



Unsat 



S-1 



: j::S^2+,S73+ ' ■ 
S-2+, /s-3+' , 

However these Gorrespqndences did not ^old" f5r all languages, 
^or Russ^n^, either PSl ratings are "unduly severe" or the Meyers 
Helton r^i^g, -"unduly generous"* - V. ' ' 



7. 
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. — ^st fpraign I'anguagei major a are woman i 8496 of the ^ 



French .majors;* 7t?6 fhe Spanish majors? 62%, Russian; and 
5 99s, German. They do not differ from males in averaqa 
language achievement. ^ j . . , t 

' ■ ■ ■ ■ . ■ ■ ■ ' - ■ ' '\ \ \ ■ ■ 

. B.,- ■ Age ' -.- - ■ • ' • ' . \ ^ : - '* ' ' - ' 

In French and Spanish^ youi^ger graduates tend t^vi^ave 
siightly super^r scores. . But age groups are btherwiie so ' 
olose in achieyem&rit , that no recoinmendatlon can be made 
from the ati^y; 88.8% of , J?he kample are between 20- and 22', 



C 



. . . Those who select, a "difficult" language 'iike Russian 
tend tb have higher ittiAt scores than thpse selecting al- 
, . legedly,"epsy" languages like Spanish. « ' 

^ % ' *A|^arently thar^ ip^oma degrea ofr 

r self-ialaotion pf 1 a nfuagfea accord iri^^^__l 
, , , _ to languaga aptituSe. Indiyiduals* 

■ : . ■ ' . .* y ' . \ - " : 

i ^ ' i '-4 ■ . - ^ . > " 

■ , ■ ^ , . ^ , » . * ■ , 

. ^ ^ ^ ' gratings of thair own languaga aptitude . 

tend, to correlata with thair MliAT scorae 

■ ' i ■ ■ - ■ ' ■ ■ ■ ' 

' ^ ^ pnd students can and do. select languages 

" } ' '^.r V'. ■ ■ ' * ^ ■■ ^ 

\ to study aiccording to their/ percept i 

■ ; . of their : language aptitude*," ; ; - ^ 

But ^\ on the average^ _ tje sample had a homogeneous, superior language 



/;./■ v=-'"- v: * . . . : • ■ ■ ' ..^ ^ ■ •• ^ ■ . ' : . ■ ^ ^• 

aptituda^s measured by the Modern Language %tttuSe Test, 

. ^ ^ 1# / The inost ampor^ant way foK© 

vary is in Vocational^ ^oale* , ' . , , 

, ' ,a*r Mbgti;language majors plan to tea^h languages^ 

' ^ ' (64V4^) p Slightly more = 

/ . : \ inal#a (61#1%) do eo* . , * V 

' * The highest proportion attracted to teacbing/ 

p^tudy Spanish (67*^%) and the lowest^ Russian 
.' ■ ^ ' , * (51^1%). Russian also differs because more 
males than femal^ plan to taach* 

^Teaching in saobndary schopl dtaws by fpr 

V 
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the largest pe^centag^/iks. 3% (89*3% females ; 
\7l^. 256 malefB) Relatively few males /plan to 
teach Russian at this^, level- 

Proportions by language 'arei 

^ • . - ' *" ■ * \ * ■ ^ ' ' / • •- * . 

Spanish ' 89,496 ' German 78% ^ ^ 

FrenoW 8696 Russian 55*6%^ 

- Teaching at the^ undergraduate or graduate 

/ ■ * ■ ' ^ ^ . ' - " ■ " - 

levels attracts 32* 2% of proapective teach-" 
ere artd £ar more males (51.9%y than * . : 
females •(^) . • . : • 
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r " •■ ^Is'^eftary,, school- teaching, a'ttracts onLy 
i^^^^'^^^f"^^^^^^^^ femaae© planning to teach 



nish 



;\ ? b. - Oth^r ^an - teaching 




Over half of.thoee-vnot planning to each err 
- ' want goverriment work. * \ . - * ' 

f^^^t ma manyi except\ those , in , Russian, 

• ■■ " ^ : ■ ' ' ' ' J ' ' ^ " 

^are interested in busines's. 
39% think, of translating or: - interpret ing , > 
\ eapecially', females in Russian. ■ ' V . 
: O^her pEdHtsiohal.work such as' medicihei" 

Jf^^ I ' ' - ■ /^'-^ ■^:->- 

^ipnce^ and library ayience attr^ts "small^ 



4 



_buti:appreciabl^ proportions 

-V - - - ■ ■-. ■ ■ • ■ ■ ■ ■ ' ' ' . '•: ' 

■ 2/. Th^t group also' varied in. their 

. . foreigti lapguagei ^ ' , .j^ \, . '. - : * 

r _ - ■ ^ ' Inttreat . in f orilgn *br^l. ^or^'itudy 7a5i8lfer 

* -k^-'. ..^^^^ \' b.^'/ Interest and anjoynAht fed-8%# ^ ^- - ' 



^ cul*i|i^l iaspecta i^^ 

• , .■^Impl'i^catidn o&'fo.lSAg'h .slanguage studv fbr 

^ - . ' '-^ v.-^-^ r * ^^^¥^i*ltyr:^l uiidjef 8tar>aing^ SS., 3%; 



e; - "Nepa for^' jnajor** -^ ^"y^ 



rr 
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Carroll isolated ^sik, ways that FL ma jorsf differ r 

= ^, * • ' . ^ ^ ' r-^'A^ .... 

' whether they plan to teach or^use their = 
. language skills ^sewher^r - . ' 
b. if they plan -to teach ,-■ whether' or not , they • 

, .plan' to in eleraentary, or high school.- 
c* whethe^r they plan to teach in college; . * 
\ (If so, they usually do not ^an to 'teach 

In secondary^ school and tend not* to have 

' ' " *■ 

chosen a .FL mffjor primarily f6r iritetfest 

■ . . * ' ^ " ' x-:\ ,. . . / 

and^ anjoyment* ) ^ ' 

A* whether- or not they are, attracted by the in- 
, trlnsic value of ,FL trainir^; 

whether they have traveled or studied^abroad> 

i [ ^ , " . . . . ■ 

' ' Those who have, also have usually '*taken in-- 

formal courses in their major and have^read 
; extensively, 

whether they have taken other languages beside 
their major, particularly iGreek or Latin* 
mAT Is corr^^ted "to a ponsiderable eKtent" 
, with. Latin study. Students tGnd to sQlf-selGCt: 
thcmsdlvo.g for Latin study o^'tho basis of ox-^ 
per iencoa with foroiyn langungca / wlilch are to 
Qpmo oKtont rolatod] to^nguayo opt i\:udo. AI410 
.Latin or Grcpk study may pomjibly ohhanco oomo 



,of the abilities intrinsic to language 
aptitude.. On the other hand, exposusre 
to gramtiar translation practices of mosl: 
Latin teaching ten^ to transfer nega-^ 
tively to the afudio-^ling^ual method, Latin 
study^ .therefore, appears to influence, , 
weakly .and inGonslstentiy, fpreign language 



aahievement* 

Carroll then correlated achievement .witH vocational 
reasons for selecting a foreign lartg,uage major, 
a. Students planning. to use their language skills 
in Mip^ojmie'nt other than FL teaching tend to be 
slightly superior. Students interested in govern 
ment careers do best-of these. While students 
planning business dr linguistics careers are 
generally representative. . ^ • ' 

b, Thtfs^ planning to teach at a given level achieve 
'Slightly better than those ^whos^e teaching plans 
are indefinite. ^ ^ 

Those planning to teach in alemontary school 
^aro rcpreeontative of tho total '^ijroup* ' 
^ Prospective sqcondary school toachers tend' tq ' 

bo "fiignificaritly infurior*'. . ' 

ProspQctivo collegG toachers □ro t r Iki ngly 
ouporior'*p j * . ' * 

• 14 ' ' ' 



■ c. wFor all languages^ those indicating 'foredgn 
language study for cultural upderstMnding^ 
,and coramunicatiori scored^ slightly higher 
* , ^, than average on MLA skill tests, 

E* Student Ratings "of Skills \ . 

■ ' ■ Student ^iniportance ratings of pny PL skiil 

correlated Bomewhat with general foreign language achie.vmentj 
however^ a^l skills were rated more highly by prospective teach ^ 
ers 'than by others despite' slightly superior attaininent of majors 
no^ planniftg' to teach* As expected, prospeotive riementary sqhool 
teachers * rated all four skills less ^important than did thpse 
planning to teach at higher levels* Prospective college teachers 
rated Reading and Writing particularly highr these had the 
highest average MLA skill scores prospGctive teachers. ' 

Overall, students .rated speaking ability most important, ^ 
with Listening a cloae Second, although they wore their worst 
skills/ Reading was thi^d, and Writing, ^last. French and 
Spanish groups tend to consider Listoninq .md Speaking more 
important than Reading and Writing whilo' Ruiisinn majqfcs rat^ 
Roading ^highost and Writing lowoBt. TheBq rjioroncea reflect' 
wcll"-known facts. ^ StudantB in^Frcmcli cind/^ormTin nro equalj.y 
xntGrootod m oral commuhicrvt ibn and %i toru 1:ui:qi Studonto of ^ 
Spahioh aro mora, intcrGutcd in ornl coinfuUnJ cci t J on Ulum litara^ 
Uurc?..* Students oCRusGion more intornn tcul in litrorotura. 



students interest >!\ay reflect course emphasis or vice versa. 
French and Spanish courses\iend to doncentrate on audio- 
lingual skills; Oerman and Russian, on Reading and writing. 
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IV^ ■ Factors in Aahlavement^ . ^ \ ^ 

\' , ^ ' 

A,' Students' Educational Backgrourid 

* ^ 1, Foreign Stuay^Travel ■ 

' ^' gtudv^travel abroad is ^ universally t'he best pi-edlt:tQr 

of / and most influential variable in, student achievements Stu-* ' 



dents who have ptudiefl an academic year abroad wh-ere their ma^or 

'■• • - . • • . " ■ 

^la spoken natively are moat cbnaiatently sup#r^f students.7 Those 
with two pr more yeara abroad did .even better. In. particular , ^ 
German and ^Spanish apeaking \est aqpres were strikingly better* 
students who. studied a summer abroadi^ travelled only^ and/or 
had a aelf-stjad^ program are/a#ill above averagd* Their achieve- 
ment is intermediate ^tb that of students with a year's study and^ 
those withoqjt foreign travel--study* ^ ; V 

Such experiei%Ge is* not uncommoni 60*1% of the- German 

majors; 55.3% of th,e Spanish ma^jors? 5% of the French majors; 

^2,6% of the Ruaaian majors study abroad. ; dignUf icantly more 

women stu^y Spaniah abroad than men, ^ j . 

In fact^ amount. of study time appeals far leas important 

■ 

than kind. Home or foreign contact with the language ii fer 
more valuable than simple academic study, 

2* . Lenctth' o£ Study . ^ , 

Apparently ^ achievement ia a functiori of length Of 

i 

study. On all t Qotij thoso B tor ting in grado ochool are Buporior 
to tljosG starting in colloc/g. In French; 'auccoosivo clijjforoncQU 
oro\approKimatoly equal . In Spuniah, oproud bol:waan cjrncla nnfl I 



high, school starters .is wider thfn tha^t between high schpol^ and 

... '* ■ ■ » ^. ^ ^ ^ ' 

, - ^ . . ;•■ , ^ . ^ - * ^ . ' ■. / , - . . . , 

aollfege starters/ * '\ ' ' ^ * * * . ^ * # ^ ^ 

/About 64% -of" the total .sampi^l^^'^^^t the * PL' in/secondary 

^school.-- Mar6 Fran^h'^d Spanisli students start in grade or 

^^igh school ^han: s.tudent^ .German, " /Still, most students''^ ^ 

^^'of ^ |*^ench' and' Spa'nish start in Vigh^^^t^hoolj ^13. 3% of Prin^^h 

"%-tflden±s start 'lyi grade s^chobtt; 11,3% n^in Spanish, ^^sligKt 

majori^-^ of Ge^^n,,a-n&* Rus^sianjma jors start in college, further 

baMusfi Frettpft' -anci*- spahisK language diursls *tend to Concentrate 

on audiolingtial ^ ajte^llls i vmil^GermaT^ and Russian courses em^ 

phasize Readihg and Writing i those beg^inning French and Spanish 

fearly are. mgre likely^ to. have superior productive Skills ^ while 

German and ; ]R USB iaff Btu^fnts Hav.e better .receptivfe.^skill^ - ^ A , 

, .people' ftarUng language study^ early also have more ex^ 

per igfloe abroad tHantl^afte .starters. * ^ • 

Of Frenah^ma jors starting in grade gchbol, 59* 7%. (versus 

50,-3% in high schopl tfnd 'd^ollege) ^ studied aferpad, ^ ^ 4 

. af .Spanish majors starting in grade school, 69,.lv6 (versus 

5Z*9% sta^titig, in high sch&Ql ,and pO% in Golleg^) studied 

iFb#oad,l * ' ,f 

in'^^rmanO however, only 49*6% of. the high' school 
. f ■ " ^ ^ ' 

starters had been abroad versus 69*9% of the collego students* 



• Findings for French ©nd^ Spanish pQssibl.y refiect ^ 

■ \ ^ ^ ' .. '\ - ' ' " ' ' . ^ ^> ' 

' ' . ' < ^ ^ ^= ^ ■ _ " - ■ - "■ ■ ■ 

economic factorsi early starters have families economically ' 

[ - ^ " ' ' = • ' ^ ♦ T . . 

able to send them. abroad* * . ' ^ . " 

* - i *^ 

y % "3* Intensive Lanquaqe *6ourses . 

I. ' ■ " - - - « ^ " ' i 

, Those who studied their^ major in intensi'^ ;^ang-%* 

uags courBe6 J.n military/' service did *distin;ctively 'bftter ' than 
"tagular4-^aaes. This iinding^/^Bpearfs ver^ Well ^ for intensive' 

* ^ 4* Coll e dfe Literature Courses , r 

^ J . ' . " ; ^ \ ; . '^y c.;" ■ . . * 

College, li^qr^ture classes signiS^icaritly' promote 

rand predict language ^competence while la^^uage 'classes do not, 

FQr.^French^ hours of college, language Goursesi e^g*^ "French 

Grammar", are much less, significant than is traditionally 

'thought* .They are "of relatively ^dttle weight, certainly for 

those who- 'already have a sblid - introduction from grade or^high 

school",, perhaps individuals arriving in college relat^'vely , 

less well prepared generally have to ^take more sbch cburses to 

admitted to^'1^4'terature courses and. are generally poorer. 

5* Other , Foreign Language Stijfd y Besides the Manor Lancr- 
' ^aqe ^ . ' 

f ■ ' 

. Although not designed to do ^^so. Car roll ' o^. -research 

suggests that other modern language study positively effects 

m . ~ ^ ■ 

^ ' ' ' i 

prdficiency in it^lte major languago, Possibly studGnts with 




gteater Language study experience do better, simply bedause ^fiey, 



uage' study 



have gre^ater interest' in and aptitude for foreign lane 

^ /'Sliglitly: more 'than half the students majoring in a \ 
Romance larigu^e. h&ve studied another Romance language'. 
, \ 45.9?6\pf the French ma jors^studied Spanish; and' 13. 3%, f 

Itaiia^h* S , - ^ 

' • . . \ =^ ."'^ v ' ' ' -f . ■ . ^- 

^'1*^^ the Spahish ma jors studied French; 10. €% of them, 
Italian. . f'\ * * , 

65.2?6of the Italipn ma jors studied French; 17. 4%, Spanish, 
_ Du0 to lack of data, perhaps, study related Romance 
languages did not appear Jto be more ag&ociated with higher 
test scbre^ .than was stud^i of 'less related languages such as* 
Germaixic ^nd "Slavic. * V 

- • ' . ■ ^ \ 

Prench is a popular* >^eco^ language, even for German and 
Russian, majors . ^ * 

German as a ^^econd .language is more associated with Rus- 
sian ma jors> .and to some extent with Fre^ich . ma jots . 

Russian as a second language attracts few; it is most 
popular among Q.arman students.* 

Italian a s^,. second language is primarily aQsociated with 
other Romance language' ma jors, 

Thoso starting the major Innguocjo in grnde school .woro 
no more likely than high p^hnol oi- collogG stairtars to si 
othor iangu^goo/ . . 

... 20 



B« .Other Student Background - . 

1. ^Those students who listed no introductory courses 
did better than "regular " cases and were thefefore assumed to 
have had unusual language experience.^^ such as l^ar,riing from 



parents and specif iXtutoring* "Their gumbers were substantial^' 
in French^ German, and Spanish* 

2.* iThose dlaiming frequent use oi the foreign language 



at home but are not' native speakers of ithe language 3o almost 
as well as students classed as native speakers'and perform 
significantly better than those with no such eKperience* 
*Dbviously home is an eKcellent place to Ifearn language* " In 
fact # after .study abroad/ ^hom6 useof the foreign^ language is 
the' seconk'''ma jop predictor, of student achievement, 

^3, Other ^periences in the Foreign Language 

• ■ ■ ■ ^ ' ; . ^ 

I a. Those reporting^ informal courses tend ,to have 
higher ' prof iciency scores. Such wqrk may in- 
dicate special student motivation* Of ' 114 

• ' ^ / 

' French "regular " cases, 29/1% indicated other 

i 

course work; '24-9% did so in Spanish r 29*6%i in 
German; 19* 3%, in Russian, 
b* As independent reading increasGd beyond "a few 
pages?* to throe or more bookB, Reading sdoroB 
incroosod monotonically * Mem t.ond to luivu rocui 
mora' widely than womon; Fronch atudonltii moiro 
than other a* ^ o i * 



9 i 



\ - I 

o. .Many students indicated moderate ektensi/e 

use of the language in a job, witfi foreic 

friends* or in other extra-curricular sj^uations 

Those with* extensive, and to a lesser /egree, mo 

derate use performed significantly b^ter'on 

MLA tests than those reporting nom 

C*^ ^ Pedagogical Variables 
* 

Carroll discussed four pedagogical vari^lesi teacher 
pronuhcialtlon^ use of the language labor^4r\^ ^and studeq^ 
and teaohar 'use of the language in class, mm concluded that 
teacher pronunaiat ion doesri ' t' seem "to .make much difference' 
and language laboratory use does not correlate with MdA^ test 
performance* Carroll indicated ^no s/pport for the idea ^of» a 
'language' lab making* any critical di/ference in student per- 
formance. ^■ 

'(Similarly, Dr. Albert F/ks, recommends* 'leithei greater 
emphasis and a new seripusnes^. toward tape recdrder/language^ ^ 

lab practice tpr elimination of that element from training. 

. * ' • / 

Most^Gurrent operating practice geemsto make eKpenditures 

for such equipment and magnetic tape^ a- priori^^hard to justify, 

an^ make even the tiraG invostmont pedagogically questionable. " 

h Pu^^ntit^ltivo An^lvgia of^LanguaciQ Triiininci in thn u.s. Pence 

I 

CoEpg , p.xi. ) 
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^he most Important instrudtional yariables are teacher 

h -■ . ' "\ 

and student use- of ,the FL in class . They a^re equally and pbsi^ 

lively oorrelate^^ith MLiA skill test scores\- Language depart^ 

itents differed most importantly in this rissp#pt* ^In the first 

year# English use was reported as "frequent" or "occasional"! 

\ « .• 

in the second year^ English use was "occasional" versus "rare"* 

- ^ '\ ' 

''Generally, departments reporting occasional use the first year 

reported "rare" the second year. Pur ther^ departmental policy 

or practice of avoiding English in first year courses reflects 

a general department policy for mdre advanced courses, 

' In all languages, students with class experSlence requir^ . 

ing use of the FL tend to gain mbre in audiolingual than reading 

and writing skills. For high school starter s , howeve^p , active 




promotes receptive skills. 

Degree of ^FL usage does vary by language. French \a^d 



■I 



Spanish language courses tend to coAcentrate on audiolingi^al 
skil\s^while German and Russian courses promote Reading and 
Writing. In French, English' avoidance in first year courses is^ 
significantly correlated with mean student performance in , 



Listening and to some extent. Speaking, in .Spanish, it cor^. 

u 



relatbs with Listening ,\Spoaking , and Writing: and ovan in 



German, with Libtoning and Speaking. 
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,The statistically significant correlation of MjA skill ^ 

■ ' . ' ' » ■ ■ ■ i 

Sff^ee with language use indicates that quality of instruction 

B . =' K « ' ' _ . . Mi 

f ■ i • 

has Bn effect on student- attainment * When quality of uhstructio 
(as m^teured by instructipnal variables here), is combined ap-* 
pEOpriately with , information on: ' , ^ . 

student aptitude; ^ ^ s ^ ^ ' 

degree of interest in language, learning; ^ ^ , ^ V ■ 
amoyrit of exposure *in arid out of school; 
pEedicting flttaimnent accurately is pdssible, , , 



21 



.■,,■'22. 

D. Institutional .^griables^ - ' ^ ' ' i 



1* . High School Languagre Instruction ' % ' 

' - = .• " ■ ' ^ . ■ ^ . ^ ^ . . - ^ , ■ , 

, . High "schop^ language instruct ion /was characteriEed • " 

, J ^ by PL majors; ^ ■ ^ ; 

' , ' . , ' ^-^ \ * ' / ' ^ \ " ^ / ^ 

^ ' .^'^ a%- Teaching is mostly^ in Engli*sh* ^ ^ ' 

' b; students' class'room ^ language, is Ertgllsft* ^ ' , 

o* ^ Language labs* are 'little ]used* 

d. Teac her p rghunclation ability is halfway between 

; ' inoompetenee an^ native speaker a^lity, 

' " '\ ' t ' ' ' ^ . ■ ' ^ \ . 

Gollfge infetructlonai prqc^duyes differ markedly . from 

high ^school Vs* in college^ the FL is used much mor^e by teacher 

and student and th^; teacher ' s ^pronunciation/ is more likely. to be 

■ . . ■ _ " ^ ^' * ' ^. , 

native or near native, - ^ ^ . ^ , v 

Apparently these differences have been, recognized, because 

traditionrariy / ^foreign language teachers ^ have considered- one 

year of a high school \cpurse and threfe sejnesters of grade 

'school work ^uivrient to one. college semester, " 

2, College Instruction 



Institutions vary signif iM-nt ly in itiean^ performance 



,of their , students > previous eKperience and aptitpde held constant 
: . a. Students at larae^ - institutions obtain higher . 



mean scores* In Spanish and GGrmani but not 
prench, the foreign language is moro often used 
in the classrooms of larger rath-csr than smaller 



■-....■■^ ■ :■• ^. ■ ^< •■■'■23,.^>'::. - ^ 

• ■ \ ' ' \ ' ^ ' ■ *' ^ . - ^ ■ : ^, ' ■ . ■ ■ . 

. and departments in, larg^er institutions tend 

^ to 'have^ dtudents ' supferiot tho^ of "familj/^'; 

= ^ * " . ^ . " -. , 

. ' or mul^tipie language, departments or departments 

■ ..V ■ ' ' ■ VkV . - V • ■ ^ ^ 

vpmaller ihstitations* However, smaller stu^ 
d^^^gpQnevtv;^te 'at larger institutions might 
explain thp- tend ancy of larger ine^itutidns to 

- ^ = ' . = ■ t-^ • - ^ ^1. / " ' ^ • _ * ' * ■ . ' ■, " 

f Hh>ibit>Jii,g^ MLA ,s]cill scores* • ' ^ 

i ; ■ JjaKger iris^titutiomfe ai© mo^e likely to. haveV \ ; 
, - i^tudy programs abroad r " . • 

inoye aapppiatad ■language-learnirTg activities r . " 
• / / more degree requirements, 

' ^ Private Institutions have students vS^ith higher^ 
average achievement , part icularly in French *and 
generally in Spanish* In Germar\, public and 
private; institutions do. not differ in mfan' 
Listening and Speaking scores , but students at 
, private ins titii^ ions tend to be superior in . 
Reading and Writing. Public inatitUtiDns , while 

' ■ " ^ * - J ■ = * 

' \ -. v. ' , ■ . ' ■ ' 

- offering i^otm types* of courses^ tend t0l ropprt 

fdwer degree requiremawtis and associated lejraguag©- 

' * . • ■ . ^ ^ ■ • •• ' " . • ■ 

leaipMng activities. 
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/Students at ••private institutions are^ori the: . ■ 
hvmxmg^^jBo superior to , those at public institu- , 
y^tions bapausa theyr . ^ \^ , 

1*. start foreign ianguj^^tudy easier (fiarly 

starters in Spapish tend lightly toward 
^ larger 4.nBtitutions.)i^:^ . : . 
^ ,ha\?e more travel-study abroad; ' 

, 3* ha^e teachers whi^ use ♦the FL m6re often in the 
classroomr ' . ' 



4* , have more houses in literature courses ^ which 

' ^ Ky^ . V ■ .■ s / ^ ■ ■ \ . " ^ ^ . ■ ' 

increase with tinstitytidn size (In German/ 

m6fe hours are reported in , larger private 

ins t ittffeions arid sma l ler p ubli c ones. ) , ^ _ 

institution size atid type ihteract significantly 

'^for' Germaii and Spanish but not for French, Lar=* 

^ ' ■ . . ' ■ ■ ' . ' ■ ■ , ■ • ' 

ger^ institutions and particularly private ones 

produce better language student --in smaller 

ones , ^ven after student backgr ounds are cqn^' 

aider ed* That is* good language students are at 

thm iMrgest institutions, especi Lly private ppes*i 

. For French, achievement a^era^gfes .orrelate clause 

negatively in public inst itut ioh^ , ; 

. . - f . i ■ ' ■ 1 - - ■ . ' 

■ 27 ' ' . 



%; G^inian/ French, and Spanish majors 

travailed about * three or more months tend 

; * In larger private institutions or^.^ for Gerrtan, .. 

medium-si^d public ones* ^ 
Smaller public instltUtlone are more likely, to 
use language labs ms integral to the language 
' covree.^^^^bily to a teachers 

with nativ^ aa^nts. For German and Spanish, 
high urfe also occurs ih small private 'institutions, 
d* pepartments emphasising Listening and Speaking^ 

j " ■ ■ . , ' . ' ' ■ • : ^ • 

skills show slightly lower mean , student acMieve- * 
ment than departments reporting emphasis of ;ali 



' four skills.' ' " , 

Subdepartm'ents teaching the more popular languages 
"(French, Spanish, German^) have morei _ ' 

' ' ■ : ^ . ; / ^ ^ ./ ; ' ^ ■ : i ' 

degree requirements; ^ ' t 

associated language Iparriing aetivities; ' 
• courses., \ * . . 

E. Regional Differences * , ' " ^ 

Heap JOA skill scores are higher where languages are pm-^ 
latlvely more popular* French is more popular than Spanish or 
German in .the Mid^West and New England, which has b^en tradition- 
ally closer tp france and Prench Canada th«n have other regions , 



; ■ of ■ Ameriqa. ■; ^ ' , - ■ , ; : — 

= Spanish ip more popular in ^the plains, Southfeast g 
; Southwest, whesre Spanish influenae has been.^^and is, pi^&ng. ^ 
German* ia more popular in the Rocky Mountain States, the 
Far West, the Grea^ Lakes region, and the Pacific Northwest. * 
The latter two have had*larger proportions of German and Scan- 

■■ ' ■ ■ i . ■■ ^ . ^ 

dinavian immigrantB, / r ■ 

; , ^levertheleas , regiohe differ in overall student pietforin- 
anca*. Students in New England institutions are generally better ' 
i*i all languages* Only in Spanish are they slightly inferior to 

studertts in 'soine other regions. - 

■ _ , ^ ^ ■ " -' ■ \ ' 

Students i^ the Plains, Southeast, and Southwest arej^generallv 

poorer jthan thoae from other regions , eKcept that students of Span-^ 

isrf in the Southwest do^"quita well". ' 



Therefbre, the best language students are likely to be in 
large, private New England institutions , other things being equal. 

^ The best French students are from ^private New England 
Colleges. Better Spanish students tend to bfe from large, private 
/institutions in theV Southwest* ' ' 

German students tend to be from large; institutions in the 

Mid-West or Pacific Northwest. The ten#ancy for pr ivate insti- 

^ . , - * ■■ ■ . 

tutions .to produpe better German students is not as . noteworthy 

' . . ' . ; . ^ , . " ■ ' 

but still significants , gg 
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V- . PyQ^^lia .pf the Superior Language Learner ' 

, ^ • The factors Carroil has isolltied as critical to sucoefisful 
language aequisitioh can be used to predict student achievement. 
The super idr language jearner ter^s, to have I v 
- 1. hlgh^ language aptitude; , 

2. pianned use of his language major in a career other / 
thaa taachdngv like government work; 
^ ^^^^^^udled ' the foreign language^ for its "communication and 
^^^^tural understanding value" /rather than for "interest " 
ctr ■^^joyment";- ' ; 

^.V04. travelea and studied abtoad^ a country where his major) 
was regularly used; 
, 5. used the language at home; ? 
— ® — ^^*^^^®d studj^^ear4y> sometimes in-elementary 

at least as early as secondary school and continued .^ ■ 
•7. taken many literature courses in college; 
8. skipped introductory language courses, as indicated on " 

college tranecripts- 
9* . , studied other foreign ^languages; , : 

10.^ studied at a large/ private institution with swingle, 

rather thtn multiple , language departments (New England 
institutions are best,)* * - - 1 



■ -■ ." ' ■ ' ' ■\. ' ' ■ ' •. . . ' ' ' r ■' 

-' ■■ ■ . • ■'■ / ■ r ' \" - .■ , • ■ 'V ^ . 

11, ^had t^^chers, /sitherHiV high sc or "college, or both/ 

" ' . ^that ueadi and raquirad student us© of/ the foreign 

■ . ' '■ " ■ ^ r •• ^ =i '• ' - • ! ■ ■ ■ ^ ' ' 

language in class? , ; . i ^ 

12i had othfer eKperiencee encouraging use of: the language, 

/ • ^ * . • ^ ■ ^ ^ Z ■ ^* •> ■ ■ ^ ' 

' ^ . \ " ■ ' ' ^ \ ' 

' mii^ as informal courses outside regular achoolj eX"- 

tensive voluntary' reading r opiployment r foreign friends; 

. social activities; * ' \ : ■ . , , 

13* taken an intensive language coursei % 

Romande language majors # in particular ^ are likely to have . 

Studied Other. Romance languages and to have stronger audiolingual 

• ■ 'V- ■ '^-^ . . . . / " ■ ■ " 

skills than other language ma^jors* . • i 

Reading and Writing superiority tend to be chiefly predicted 
by Section lv\of the MLAT, "Grammatical Sensitivity by tiine 
not spent abroadr and third, college literature courses. 1| 

Active performance is predictable by relatively lower sc6res . 
on.Sectidn 111 of the MLAT; j . 

time abroad; ' ,> 

occasional ^or frequent home use of the foreign ^^uage;,; 

early language study; / , - ' 

introductory and intermediate courses; 

poor rote memory. 
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r-V: v^''.. ■ ■ -'i'r-^:-'"" '-■^ ■ ■ •\ .'. ■ • ' ■'■,•■■;.•,„■■.■ ■■..'29* 

. Vl* Reeoi^riaq^innH^ ■■; ; , , ' . . ' 

.• Prom th^sejfindings, Dr. Carroli recomriiended. thats , 

1. . .more yidng .people begin fofeign ' 

languag# study early and to continue through* formal 
\ couraa jv^ork ar^> moat through travel 

. " ' ■ . ■ . ■ ' , - . .^ . V. ' ' ' '. ^ 

requiring ;:q^^ 

3w language altitude taste be used more in guiding / 
, foreign lariguage atudenta , aapacially if they plan 

teaching, airica language aptitude provad significant 
. attainment Ibf forei^gn language akilla* , ^ 
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^II> Conclusions. 



language da jorp 



i, ji M i i . I / Thi^as aspects of CaEroll 's report ara partiduiarly ra- 
^; V X©V|aht to Peace -Corf s languaga testing and training i 
. : ■ ' 1* his strong advdeaay Of FSl testing 

; •■ - / / ' ■ ' : ■ * * V 

; 2. aehiavement^ of United ^tataa fdraign 

" 3. Q]:&3s^om use of the foreign|^lariguaga . ^ ^ 

Carroll's singlf|%ost stunning finding is the inability of Mierican 
^langyaga majors to apeak the language* . , - 

^ ^ Carrpll eoncludads "The language skills pf collage foreign 
lang^aga ma joys are far frOTi inures sive"* Typically , m^in/ scores/ 
in Listening and Speaking were about an S^2+^ except Russfian 
where the mifan rating was an S^2, Reading and Writing cantered, 
around FSl ratings of R«3i\ except' for Russian^ The slightly ^ 
poorer showing in Russian. fot^.rill four skills may reflect tha ^ 
greater difficulty of;Russian for English ^speakers or the United ^ ' 
states •^relatively smaller investment in te*rfching Ruasianj: or 
both* "If Reading and Writing skill at abcru^ the R-3 level, 
minimal prof essional proficiency* is one of the goals for language^^ 
teaching, only one half of the seniors in the! sample attained 
this objective, let alone in Listening and Speaking* 

Most striking i^ the general low median attai^ent i^ audio^ ^ 
lingual skills. Students are much poorer in Listening and Speaking 
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i : ■ , ' ' . • " ■ :■■ ' 

^an Beadlnq and Writing, except Gej-mari. where Listenirlg was in ' 

i^m range of Reading and Writing scores", Preneh speaking 
ability was particulary ^ow but* rating standards of French ' ^ ^ 
i testers may have been unusually severe, . 

Mean skill scores of. fpreign language teachers at NDEA - ' - 
• language Institutes are even lower than those of senior, language 
majors. • Only about a tfiird to a half are at a satisfactOTy • 
level even in Reading and Writing. . * 

An S- 3 was considetfed .a minimll qualifying level for foreign 
language teachers* . ■ ' 

In Fgepgh, I9. 396'are ^ualfie'd at this level in Listening; ' 
only 4.4% m Speaking r 47. 9% in Reading; ^nd 45. 7?S' in Writing, : 

in German, more qualified in audiolingual skills but 
about the same proportionsi are Reading and Writing- 

33*6% of the Spanish teagher.^ qualify at the S^-S level in 
Listening; 27*8% in Speaking; 58,1% in Reading ; and 47*8%. 
, in Writing. . ^ / 



In Russian, 11*3% attain or eKce'ed^i;^n in Listening; 

6,2% in Speaking; 17% in Reading, and 12.4% in Writing. 

t _ • ft ' 
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: ^ * ' ■ ^ ; ^ = ■ .r * . • * \^ 

The ,disa]^poin ting performance of fgreign language ; teachers . 

■ - ^ . , • . ' . . ^ , • . . . . / ., ■ ■. . 

and mag^ors; comparee^poorly with- achievement' of Peace, Corps ' 

trainees^ Compare their mean achievenent of an S^2h after at' 

i_ , \ y;. _ - : . ■ , ■ ' ' : : ^ 

le^st 4 yean of language etudy, with the S'-SZm of Peace Corps 
trainees after four weeks Q,f high-^intenBity t^^ French 
at Dartmouth* Sununer 1967^ at Leland/ Pall 1967 r and Spanish 
;at Mew Mexico # Winter 1 . ^ , ^ 

The only possible explanation for thj.s strikihg difference 
ii the auperidrity of Peace Corps language training partic^arly 
in its . intensity and inpistance on use of., the foreign language. ' 
.Oertainly, Carroll's .results suggest that a key to higher oral * 
language proficiency is usingthe language as much as possible 
dulcing :the learning eKperie nee. HILT encourages such ^sa^e in 
thTW^aysT"~FirBt— " ^ 

the greater t\im possibility for actual usage of the language 
outside the Ijanguage class. High-intensity training should 
produce greater language achievement than former trailing formats 
since its primary advantage — earlier attainment of working 

prof iciency^^opens ,up other areas in which the language can 

_ -^s. ■ • ■ » 

be used. High'-^ intensity language training should then be at ^ 

the beginning rather than the middle or end of training to 

instill trainees with language proficiency early enough" to per^ 

mit increasing "use of the language in situations outside the 

language class during ramaining weeks of training* Further i 

keeping trainees in clags for 8 or more.^hpurs a day dur^ing 



' HILT rnpintains longer aonta^ with aotxe^t usa^P%y instriac^ori. 

^nd traiheas* Most studerita find fpraigjai^^angui^ga vusa^' 

. ^'WM' -^-^ . ■ • ' ■ ... , ... ' r 

p| painfully dif £icult"*^partxcularly in tha beginningr'*and/th#re** , 

'. ' . \ •• ' ■ '^ '.''"-^ ■ ' '■ ' . - ' ■ ' X 

I fo£e - 'tb be gaharally avoided* Thay will not use langua^e^ on 

' ' their own. unlaaa highly itidtivated^^ Finally # ^ijcreaaad. usage * 

of language reduces r.aaporise compatition batwaert English^ fend o 

target lan^uige phonatia, granmfatiaal and lakical' foims- Tlie .t.- 

fewar t^mas ttaineea hear ^Iready internalized' Engrish forms, ^ 

tha less reinforced and eompatativa they are with those, in t:ha * ' 

: foreign language^ . ^ 

By Pall 1968* we hope to have statistical information of 

' these bal AfSp . : . \^ 
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